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Words to describe music beyond 
words: how to demonstrate ways to 
lift evidence of thinking in student 

performance, compositional or 
written responses across wide 

ranges of works and performances?

• The Music Study has so much 
variety and choice that it is hard to 
know what is the best choice to 
study 

• To enable your students to achieve 
the highest ratings, how do you 
ask questions of your students so 
they can find deeper meaning? 

• Is there a set of questions that 
teachers can use across all areas 
of studies that can lift their 
thinking?
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What are expressive 
techniques?

“Expressive” is used in the Music Study 
Design on only 15 pages! 

• Introduction 8,  

• Cross-study specifications 13, 15 

• U3&4 Inquiry - no reference 

• U3&4 Contemporary 40, 46,  

• U3&4 Repertoire 52, 53, 54, 55, 58, 59, 
60, 61, 63, 66 

• If “Expressive” is a key quality in achieving 
high standards, it is sadly lacking in the 
Study. 

in VCE Music U3&4
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What are expressive 
techniques?

“Expressive” is used in the Assessment specifications 
on these pages 

• Not in U3&4 Inquiry 

• U3&4 Contemporary p.4 “Statement of Expressive 
Intent”  

• U3&4 Repertoire p.2 Format “…contrasting works  
that represent a diverse range of techniques and 
expressive qualities…” 

• U3&4 Contemporary p.6 Criterion 4 “Skill in 
expressive communication through dynamics, 
articulation and phrase shaping: the performer uses 
dynamics, phrasing and articulation to 
communicate the character, mood or intention of 
the music” May 2025  

• U3&4 Repertoire p.6 Criterion 4 “Skill in expressive 
communication through dynamics, articulation and 
phrase shaping -   The performer uses dynamics, 
phrasing and articulation to communicate the 
character, mood or intention of the music” May 
2025.

VCE U3&4 Music Contemporary and  
VCE U3&4 Music Repertoire
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Expression
• In School Assessed Coursework 

• The descriptors do not illustrate levels 
of “expression” - What is it? How does 
it look at each level of performance?

U3&4 Music Repertoire 
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Where to find out more about 
“Expressive Techniques”? 

Interdisciplinary sources

• Music Therapy - assessing 
improvements in well-being 
through perception moods Kate 
Hevner 

• Philosophy and Music Theodore 
Gracyk Ed.  

• Psychology - thinking Benjamin 
Bloom et al  

• Information technology - social 
tagging in Music Information 
Retrieval MIR 

• Music terminology used in the 
VCE Music Study Design
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Fundamentals

• Access and success - from Ministerial Paper No. 6 1986 

• VCE is the culmination of secondary & post-compulsory 
schooling - there are many stakeholders 

• VCE must be focussed on students with the maturity of a 17 
year old - attract their curiosity so they will select the study 

• A VCE music performance and study in traditional notation 
based as well as recognise aural based traditions, though 
notated music allows more reflection and analysis - respect 
both ways, because they are often mixed in the same 
classroom 

• What ever study of music styles or instrument selected, the 
expectations should be common and referenced to what 
Year 12 students would historically be able to achieve - 
students grow out of our school programs 

• No teacher or student can reasonably expected to know all 
musics, play all instruments, and compose in all styles - 
work in professional teams and share materials - 
implications for teach training and teaching in teams

some givens, goals and priorities 
when shaping a VCE study
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Bloom’s Taxonomy
• A hierarchical framework (original 1956) created by 

Benjamin Bloom to help us describe and classify 
observable knowledge, skills, attitudes, behaviours and 
abilities. 

• From 2001 revisions by others, it encompasses three 
primary domains: 

• Cognitive (intellectual processes) 

• Affective (emotional responses and attitudes) 

• Psychomotor (physical skills and abilities) 

• Revised version (2001) uses actionable verbs 

• Used to structure course content logically, with a clear 
progression 

These skills help learners: 

• Apply knowledge creatively and critically in novel 
situations 

• Move beyond rote memorisation to deep, meaningful 
understanding 

• Become independent, adaptive learners capable of 
problem-solving and innovation.

Order of thinking skills

“Making it work: Building Connections …
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https://www.simplypsychology.org/blooms-taxonomy.html

https://www.simplypsychology.org/blooms-taxonomy.html
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Beware: 
Affective 
Mood 
Emotion 
Feelings 
Feelingful
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Psychomotor Domain
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The philosopher Susanne Langer did not come up with the term 
"feelingful." The earliest known use of the adjective "feelingful" dates back 
to the 1840s, which is nearly a century before Langer published her major 
works in the 1940s and 1950s. 

Langer made extensive use of the term and concept of "feeling" in her 
aesthetic theory, making it central to her philosophy.  

• Langer’s Conception of Feeling: Langer, a pioneering 20th-century 
American philosopher, defined "feeling" in a very broad sense to 
include all human experiences, including physical sensations, 
emotions, tensions, and intuitive insights. 

• "Feelingful" in Context: While she did not invent the word, the term 
"feelingful" is frequently used by scholars when discussing or 
analyzing Langer’s philosophy, particularly her work on art as the 
"symbolic expression of human feeling". 

• Aesthetic Theory: Langer argued that art allows us to feel, 
understand, and objectify the complex dynamics of our "feelingful" 
lives. She focused on the structure of feeling rather than just emotional 
outbursts. 

In summary, Langer did not coin the term "feelingful," but she is a major 
figure in the philosophical study of the concept. 

Susanne Langer and “Feelingful”
The concept of feeling



Bloom’s Taxonomy

Measurable action verbs
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Bloom’s Taxonomy

Utica University

1

2

Measurable action verbs - cognition



Bloom’s Taxonomy Measurable action verbs - cognition

Utica University

6

5



Bloom’s Taxonomy Not measurable action verbs

Utica University



By Mia Mac Meekin 
https://www.teachthought.com/critical-thinking-posts/taxonomy-tree/ 

Bloom’s Taxonomy

• Using stems and verbs, choose a higher level of 
thinking to help your students understand, 
remember, connect, extend and learn 

• Develop your skills in scaffolding and mixing 
different levels of thinking in a question that lifts 
thinking levels and achieves deeper meaning 

• Apply to be a writer for the next VCE Music 
Study Design and give future students ways to 
lift their thinking and learning.

Summary
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Mood Wheel 
by Kate Hevner

• Developed by American psychologist 
in 1936, still used 

• One of the earliest systematic 
approaches to mapping musical effect 

• Each category allows for smooth 
gradual transitions in mood, while 
diabetic opposites represented 
opposite emotions 

• Used to evaluate patient’s recovery 
from strokes and alcoholics 

• Criticised because used terms that had 
gone out of fashion and more suited to 
Classical music (EG. Category 1, 5, 8)  

• Influenced more widely known models 
EG. Bonny & Savary (1973) “Guided 
Imagery and Music” (GIM) 

• Recent revised versions: Bonde 1997; 
Wigram, Pedersen & Bonde 2002 

• Used by Music Information Retrieval 
(MIR) researchers to categorise social 
tabs.  

Categories of adjectives 
for recording the mood 

effect of music 
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Beware:  

• When you play an excerpt, different listeners can have quite 
divergent choice of Mood word. Accept, do not judge their 
opinion 

• Selecting a Mood word is more about attributed meaning rather 
than absolute meaning. Everyone has had a different experience 
in listening, culture upbringing and life that they bring to their 
listening responses. They are not for teachers to grade or judge 

• From their response to the Mood of the music identify the way 
the elements of music were used by themselves and in 
combination to create that mood and their reaction. Develop the 
vocabulary within the Elements of Music world to explain, relate, 
codify and create 

• Using the previous discussion, play the next change in mood of 
the same excerpt and discuss using comparison to delve deeper 
into the meaning. 

• The Feelings Wheel Dr Wilcox and Robert Putchik’s work does not 
correlate very well with what can be illustrated with music as the 
responses are inward and not suitable for academic answers.

Categories of adjectives for 
recording the mood effect of music 

Using Hevner’s Mood 
Wheel for VCE Music 
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Music Information 
Retrieval (MIR) and 

Musical Digital Libraries 
(MDL) technologies 

• Folksonomy - a system of user-generated 
keywords that anyone can apply to 
artists, albums, tracks to categorise music 
in personal and communal ways 

• EG. Moods & Occasions: Contextual 
labels such as "Chillout," "Mellow," 
"Energetic," "Jogging," or “Catchy". 

• Successful groups receive 20,000 tags 

• Beware: What criteria do people use to 
decide tags: style, culture, mood, 
emotion?  

Last.FM user generated tags

https://www.last.fm/
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Music and Mood: Where Theory and Reality Meet 
Xiao Hu 
Graduate School of Library and Information Science 
University of Illinois at Urbana-Champaign

Note:  

Hevner’s Categories 
8, 5 and 1 are not 
represented in 
Last.FM social tags
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Last.FM user generated tags

ChatGPT 5.0  
March 2026 

My prompt 
“Using Last.FM social tags, 
how do these link to the 
elements of music when 
discussing a 1 minute excerpt 
in a VCE Music written 
examination?”

The responses could be models 
for your students to develop 
their own style.
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Music Information 
Retrieval (MIR) and 

Musical Digital Libraries 
(MDL) technologies 

• Though focussed on contemporary popular 
music, Folksonomy shows how your students 
may be reacting to the music they choose to 
listen to. The social tags is the language they 
have been drawn into. These are the words 
they use to describe the music they like and 
tag. 

• Noting the relationship between the Hevner’s 
Mood Wheel and Last.FM tags, you have a 
some taxonomies and categories to help 
students explain the music they listen to, study, 
perform and write about in VCE Music 

• Beware: remember to avoid judging student 
responses - instead, broaden their thinking 
and help them think more deeply.  

Summary
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Obstacles
• Set works vs flexibility of having only few sets works 

• Challenge moved to teachers to find suitable works 
that are resourced well and at the right standard 

• Each student has their own personality and preference 
- how to judge what will work in October 

• Could have a class where everyone is playing a 
different instrument and performing different 
repertoire - managing diverse student programs setting 
workable timelines 

• Around half are classical traditions against  
contemporary popular attitudes and practices in the 
same study and assessments 

• Music Theory that is basic and not describing the 
music they play - when will this catch up to the 21st 
century?! Theory should match the music they perform 
not be a separate trick test question 

• Methodology that has high levels creating and 
evaluating that is beyond just knowledge, recognition 
and remembering levels. 

• The obstacles should be the focus of your team 
discussions.

Built into the VCE Music Study
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Recommendations

• Become a curriculum writer. Lookout for invitations from VCAA 

• Using Bloom’s Taxonomy action verbs, ensure students are thinking at the 
highest levels in performing, composition, research, analysis, theory and 
listening that connect with all the music at the deepest level of meaning 

• Using Kate Hevner’s Mood Wheel, ensure students are broadening their 
vocabulary to help them think more deeply about the musical world we are 
surround by 

• Get beyond the Music Elements 

• Interaction of concepts, salient characteristics and treatment of musical 
elements in combination, compositional devices rather than isolating 
elements  or components of music  

• Deepening meaning and expressive effect in music 

• Listen for how patterns unfold, moods grow and emotions aroused as a 
work unfolds in time, developing their memory of the musical landscape 

• Consider how your students can manipulate musical elements to affect 
musical expression in performance and listening responses 

• Use the same set of question stems across all Areas of Study using Blooms 
Taxonomy 

• Seek words that explain music beyond words

For you into the future

“Making it work: Building Connections …
words to explain music beyond words

• Tell me what you think - see you 
in Session 1 Chat in CY3 

• Email: roland@rolandyeung.net 

• Website: rolandyeung.net

mailto:roland@rolandyeung.net
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